Vol. 3 No. 7 (2025)

- 1 Gi - =%

Journal of Social Signs Review (\D)
]’ou.rnalfocial
Online ISSN Print ISSN

| 3006-4651 ‘ 3006-466X

Examine the Effect of Social Media on Collective Learning and Social
Engagement

"Muhammad Saeed Hashmi
'Ex-Director of Agriculture (Economics & Marketing) Punjab, Lahore, Pakistan

Abstract

The influence of social media on collaborative learning and social engagement among Pakistani
undergraduate students. The study examined the usage patterns of prominent platforms such
as YouTube, Instagram, and X and their impact on students' academic cooperation and
interpersonal interaction. A sample of 300 students was chosen from both public and private
Accepted on o5 July 2025 colleges. The purpose of the study is to determine which platforms are most often utilized, how
frequently they are used, and how they affect abilities like peer relationships, leadership, active
listening, teamwork, and communication. A systematic questionnaire was used to gather the
data, and SPSS was used for analysis, which included regression analysis, ANOVA, and
descriptive statistics. The findings showed a strong positive correlation between social media
use and social engagement as well as collaborative learning. Some abilities, such as student-
teacher interaction and conflict resolution, however, had lower correlations. The results show
how social media may be a helpful tool for improving academic connection, but they also stress
how regulated use is necessary to avoid distractions and guarantee balanced growth.
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Introduction

Social media has altered people's communication, learning, and social relationships in
the digital age. Social media has proven to be a very important part of university
students' social and educational lives, as seen by the way it has impacted their
interactions with one another and their academic performance. Students are using
social media sites like YouTube, Instagram, WhatsApp, and X (previously Twitter)
more and more for learning, networking, and information sharing in addition to
amusement. This change in communication styles has led academics and educators to
investigate the effects of these platforms on classroom dynamics and interpersonal
interactions (Manca & Ranieri, 2016; Zafar et al., 2022; Shah & Igbal, 2025).

The widespread use of social media by young people worldwide has produced
a powerful tool that encourages collaboration, information sharing, and ongoing peer
connection. Social media gives university students the chance to interact with
instructors, other students, and the course material outside of the conventional
classroom. This digital engagement can support collaborative learning, an approach
to education that prioritizes group projects and the growth of interpersonal abilities
including problem-solving, communication, active listening, and collaboration (Laal
& Ghodsi, 2012; Asif et al., 2017; Marc et al., 2025).

One of the fundamental components of modern education has also been
recognized as collaborative learning, which encourages students to take on the role of
knowledge creators. Furthermore, through peer interaction and networking with
instructors and peers, social media enhances students' social engagement, which
measures how involved they are in their academic community. Students that use
social media regularly are more likely to show greater levels of engagement and
connection with their classmates, claims Junco (2012). Social media is a casual setting
that offers a forum for conversation, inquiry, and look for emotional support—all of
which contribute to students' contentment, which in turn encourages them to stick
with their studies. However, despite the fact that there are many research showing
beneficial relationships between student learning outcomes and social media use,
certain questions began to surface. According to Kirschner and Karpinski (2010),
some academics contend that excessive or uncontrolled social media use might result
in distraction, shorter attention spans, and worse academic performance.

Furthermore, not all social media interactions encourage in-depth research or
the development of critical social skills like dispute resolution or leadership. For this
reason, it is necessary to study more about how social media affects different aspects
of social interaction and collaborative learning. The present study focuses on the
situation in Pakistan, where higher education institutions are integrating digital
technologies into their teaching and learning processes. The prevalence of cell
phones, low-cost internet, and high levels of digital literacy have all contributed to
the tremendous rise in social media use among Pakistani university students over the
past 10 years. Despite this growth, limited research exists on how social media affects
student learning behaviors and engagement in the Pakistani higher education
context (Ali et al., 2013; Labeeque & Sanaullah, 2019; Abid et al., 2021; Das, 2022;
Nkegbe & Abor, 2023).

The current research is either theoretical or conducted in the western population,
and it is most likely to not represent the social and academic situation in South Asian
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students. Such study will help to fill this gap as the researcher will be able to analyze
the impact of social media on collaborative learning and social engagement of the
undergraduate students of Lahore, Pakistan. There are two most significant theories
that guide the study; Constructivist Learning Theory and Social Learning Theory.
Constructivist Learning Theory, proposed by Vygotsky (1978), emphasizes that
learning occurs through social interaction and active participation. Such interaction
can occur on the social media platforms, which, in turn, allow students to participate
in the co-construction of knowledge.

Similarly, Bandura’s (1977) Social Learning Theory highlights the role of
observational learning and social modeling. Students learn how to behave in a certain
manner because of their peers as they watch their behavior over the social media,
acquire learning strategies as well as internalize communication that helps in not
only academic but also in the social growth of an individual. With the given
theoretical lenses in mind, the research addresses the following issues in the ways
social media can facilitate the collaborative learning aspects related to
communication, active listening, leadership, teamwork, problem-solving, and conflict
resolution. It also analyses how the social media influences the social interaction
such as peer relations, student-teacher relations, networking, getting motivated and
involvement. The components are significant towards the overall student growth in
the university level of education and contribute to academic achievement and
personal development. These are some of the inquiries that will aim at revealing the
multidimensional impact of social media in universities.

However, the study is accurate in informing the digital learning and youth
conduct studies that have been shaping up in the South Asian setting. It provides
useful guidelines to teachers, politicians, and higher education officials on the best
way of tapping on the teaching value of social media. When properly employed, the
social media can emerge as a great instrument of collaborating and empowering peer
relations and participation of students in the scholarly world. To sum up, due to the
ongoing change towards digital transformation of the learning sphere, the role of
social media and its impact on the learning behaviors of students is becoming
important to understand. The study is appropriate and up to date as it was
established with the use of evidence to provide an insight on the positive and
negative impacts of social media on Pakistani university students. It will facilitate the
process of meeting the divide between the current trends in the digital world
and the process of education to make sure that technology is used as a force that
promotes success and not an obstacle.

Research Objectives

® Identify the social media platforms used by the undergraduate students.

® Investigate the intensity of social media platforms use by undergraduate students.

® To measure the effect of social media on collaborative learning and social
engagement of undergraduate students.

® To identify the differences between social media, collaborative learning and social
engagement on the bases of demographics (gender, universities, faculty,
departments, CGPA etc.).

® To investigate the effect of social media on students' s collaborative learning
(active listening, communication, problem solving, teamwork, leadership, conflict
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resolution) and social engagement (peer relationship, networking, student-teacher
relationship, students’ interest and encouragement)
Research Questions
® To what extent social media platforms such as youtube, X, and Instagram are used
by university students?
® What impact these platforms create on collaborative learning of students?
® How the factors of leaders’ skills cooperate and social engagement are created
by social media platforms?
Literature Review
Social Media and Collaborative Learning
Over the past decade, social media has emerged as a central factor reshaping
collaborative learning in higher education. Platforms like YouTube, Instagram, X,
WhatsApp, and Facebook are increasingly used by university students not only for
social connection but also for academic collaboration and content sharing (Blaschke
et al., 2010; Junco et al., 2011; Sajio, 2022). Collaborative learning, which emphasizes
structured group- based tasks and shared responsibility (Johnson & Johnson, 2009;
Jerome, 2019; Yasir et al., 2021), aligns well with the interactive features of social
media. These platforms facilitate peer feedback, resource- sharing, and collective
problem-solving—activities that reflect the constructivist principle of co-constructed
knowledge (Vygotsky, 1978; Qaiser et al., 2021; Clark, 2022).

Empirical research has demonstrated how social media supports collaborative
learning. In Malaysia, Al-Rahmi, Othman, and Yusuf (2015) found that interactivity
and peer support through social media positively predicted academic performance.
Liu et al. (2022) similarly reported that perceived usefulness and active learning via
social media are strongly linked to collaborative educational outcomes, although
perceived ease of use alone may not predict academic success. A more recent
systematic review by Luo et al. (2025) observed gains in motivation, team
collaboration, and performance in project-based learning contexts facilitated by social
media, though cautioning that excessive usage could hinder focus and time
management.

In Pakistan, studies confirm local relevance: the introduction of tools like
Padlet among English learners enhanced communication and collaborative learning
(Mahmud et al., 2023; Soomro et al., 2022). A Lahore-based study by Khan et al. (2025)
found notable improvements in creativity, collaboration, and communication
attributable to social media use, with observable differences linked to gender and
institutional setting. However, while communication, teamwork, and active listening
show significant gains, complex skills like leadership and conflict resolution are less
consistently supported (Hrastinski, 2009; Rafique et al., 2020). This indicates that
collaborative tasks mediated through social media tend to focus more on execution
than on managing group dynamics.

Social Media and Social Engagement

Social engagement in university contexts refers to active peer relationships,
networking, teacher-student interactions, and motivation to participate. Research
indicates that social media increases levels of engagement and belonging among
students (Junco, 2012; Zafar & Younis, 2020; Ali et al., 2020). Chen et al. (2021) found
that social media enhances academic engagement and creative thinking, especially
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when intrinsic motivation is present, though the presence of cyberbullying can negate
these benefits. During the shift to e-learning in Malaysia due to COVID-19, Chein, Jie,
and Choo (2021) reported that students frequently turned to social media for peer and
instructor collaboration, with ease of platform use playing a significant role in
maintaining engagement.

In Pakistan, increased mobile access and government-led digital initiatives
have expanded social media penetration in higher education (Abbasi, 2020; Shah &
Kanwal, 2021; Elahi et al., 2021). While platforms offer informal spaces for discussion
and emotional support, infrastructural limitations and insufficient technical support
continue to restrict their full integration into formal academic systems (Asim et al.,
2021; Soomro et al., 2022). Moreover, findings by Junco (2012) suggest that social
media use positively correlates with student participation in campus life, but these
effects are mediated by the quality and balance of usage.

Theoretical Perspectives: Constructivism, Social Learning, and Limitations

The use of social media in education is grounded in Constructivist Theory,
particularly through Vygotsky’s concept of the Zone of Proximal Development. This
suggests that learning is socially mediated, as peers help co-construct knowledge
through interaction (Vygotsky, 1978). Social media provides these interactive spaces,
enabling co-creation of ideas, peer feedback, and scaffolding.

Social Learning Theory (Bandura, 1977; Asif et al., 2023) underscores that
students learn through observing and modeling behaviors within their social
environment. On social media, students learn by viewing peer strategies, leadership
behaviors, conflict handling, and group dynamics. When leveraged responsibly, social
media can enhance communication, leadership development, and conflict resolution
by enabling informal modeling.

Nevertheless, unstructured social media use brings cognitive and social
limitations. Kirschner and Karpinski (2010) found that unregulated social media
usage can detract from academic performance. Zivcakova and Wood (2012) similarly
highlighted decreased classroom focus due to media multitasking. Luo et al. (2025)
emphasized that without proper oversight, excessive usage can overwhelm students,
suggesting the need for guided integration.

Additionally, Hrastinski (2009) and Deng and Tavares (2013) noted that while
social media supports task-oriented collaboration, it lacks the structure required for
developing higher- level skills like leadership and conflict resolution. The limited
interactions between faculty and students on these platforms can further impede
academic support and supervision (Deng & Tavares, 2013; Fan & Igbal, 2022;
Situngkir, 2024).

These findings highlight a paradigm of dual potential: when harnessed
purposefully, social media can transform collaborative learning and engagement;
when left unstructured, it can hinder academic development.

Theoretical Framework

The theoretical framework for this study is grounded in Constructivist Learning
Theory and Social Learning Theory, which collectively explain how social media
influences collaborative learning and social engagement among university students.
Constructivist Learning Theory posits that learners actively construct knowledge
through interaction and collaboration with others. Social media platforms such as
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YouTube, Instagram, and X (formerly Twitter) provide spaces for interactive
learning where students can engage in dialogue, exchange feedback, and co-
construct knowledge. Collaborative learning skills—like active listening,
communication, problem-solving, teamwork, leadership, and conflict resolution—are
supported through these online interactions, which simulate real-life learning
environments in virtual formats (Vygotsky, 1978; Ali et al., 2024; Khalid et al., 2025).

In addition, Social Learning Theory by Bandura (1977) emphasizes that
learning occurs in a social context through observation, imitation, and modeling.
Through social media, students observe behaviors and learning strategies from peers,
influencers, and educators. This contributes to the development of peer relationships,
networking abilities, student-teacher interactions, student interest, and motivation—
core components of social engagement. Students model communication behaviors
and leadership strategies viewed online, integrating them into their academic and
interpersonal interactions.

Research Methodology

This study investigates the impact of social media on collaborative learning and social
engagement among undergraduate students, using a quantitative, descriptive design.
A positivist paradigm guides the research due to its focus on measurable and
observable data. The study targets students from both public and private universities
in Punjab, with a sample of 600 BS students selected from two Lahore-based
universities—one public and one private. Both male and female students from shared
faculties (science, social sciences, and arts) and departments were included to ensure
representation.

A multi-stage sampling technique was used, starting with purposive sampling
to classify universities, followed by stratified sampling to select one from each
category, and finally convenience sampling for data collection. A structured
questionnaire developed by the researcher, with expert guidance and literature
support, served as the primary instrument. It used a five-point Likert scale to assess
aspects of collaborative learning (e.g.,, communication, teamwork) and social
engagement (e.g., peer relations, teacher-student interaction).

Pilot testing helped refine the questionnaire. Data was collected over three
weeks, cleaned, and analyzed using SPSS. Descriptive statistics summarized the
sample characteristics, while inferential tests (t-tests, ANOVA, regression) explored
differences and predictive relationships. Regression assumptions were met, and
graphs supported interpretation.

Ethically, participants responded voluntarily without pressure. Anonymity and
honesty were encouraged, ensuring respect for their views and privacy throughout
the process.

Results

The results of the study are as given below.

Table 1: Frequency of Social Media Platform Usage among University Students
(n =300)

Social Media Platform Frequency Percentage (%)
WhatsApp 270 90.0

Facebook 205 68.3

Instagram 230 76.7
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YouTube 245 817
Twitter/X 85 283
TikTok 180 60.0
Snapchat 70 233

The results indicate the prevalence of use of WhatsApp (9o %), YouTube (81.7%) and
Instagram (76.7 %). The least used are Snapchat (23.3 %) and Twitter/X (28.3). This shows
that students will use rapid communication and content-sharing platforms to interact
both academically and socially.

Table 2: Intensity of Social Media Usage (Hours per Day)

Duration of Use per Day Frequency Percentage (%)
Less than 1 hour 25 83

1-2 hours 55 183

2-4 hours 05 3.7

4-6 hours 75 25.0

More than 6 hours 50 16.7

Most of the students spend (31.7) 2-4 hours on social media daily with 25 % taking 4-6
hours daily. 8.3 per cent will restrict it to less than an hour. This proves that there is a
prevalence of moderate to high use of social media by university students.

Table 3: Effect of Social Media on Collaborative Learning (Descriptive
Statistics)

Collaborative Learning Skills Mean Std. Deviation

Active Listening 3.80 0.89

Communication 4.10 0.75

Problem Solving 3.65 0.92

Teamwork 3.90 0.81

Leadership 3.45 0.95

Conflict Resolution 3.55 0.88

(Scale: 1 = Strongly Disagree to 5 = Strongly Agree)

Academic members expressed high levels of agreement regarding the lack of assistance of
social media in communication (M = 4.10) and teamwork (M = 3.90) and then listening
actively (M = 3.80). Nevertheless, the means are lower in such areas as leadership (M =
3.45) and conflict resolution (M = 3.55), which indicates that social media does not affect
these domains significantly or may not support them. All in all, social media has a positive
effect on collaborative learning, but not in all domains of skills.

Table 4: Effect of Social Media on Social Engagement

Social Engagement Indicators Mean Std. Deviation
Peer Relationships 4.00 0.80
Networking 3.75 0.85
Student-Teacher Relationships 3.50 0.90

Social Engagement Indicators Mean Std. Deviation
Student Interest in Participation 3.95 0.78
Encouragement from Peers 3.85 0.83

As far as social engagement is concerned, peer relationships (M = 4.00) and a student
interest in participation (M = 3.95) received the highest scores. This shows that social
media is effective in establishing peer contacts and incentivizing students. The student-
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teacher relationships (M = 3.50) were least affected, pointing to the lack of the support of
social media in the context of formal academic interaction.

Table s Differences in Social Media Impact based on Demographics
Variable F-value p-value
Gender 4.21 0.041%
University Type 6.35 0.012*
Faculty 2.75 0.067
Department 5.90 0.003*
CGPA 7.10 0.001*

(*Significant at p < 0.05)

ANOVA analysis revealed significant differences with gender (p = 0.041), university type (p
= 0.012), department (p = 0.003), and CGPA (p = 0.001). Such results indicate that the use
and performance of social media can be diverse across various demographics and
probably based on the availability, study pressure, and digital conduct.

Table 6: Correlation between Social Media Use and Collaborative Learning &
Social Engagement

Variables r-value p-value
Social Media Use & Collaborative Learning 0.62 0.000*
Social Media Use & Social Engagement 0.58 0.000*

(*Significant correlation at p < 0.01)

Strong positive correlations are found between the use of social media and collaboration
in learning (r = 0.62) as well as the use of social media and social engagement (r = 0.58).
This proves the hypothesis that social media have the ability to improve interpersonal,
academic and teamwork skills when applied in a positive manner.

Table 7: Gender-wise Comparison of Collaborative Learning Scores
Gender N Mean Std. Deviation t-value p-value
Male 300 3.70 0.75 2.45 0.015*
Female 300 3.89 0.72

The female students (M = 3.89) had higher results compared to male students (M = 3.70)
in collaborative learning although the difference between the two was significant (p =
0.015). This is an indication that female students can be more active by working in groups,
communication, and group-related assignments facilitated by the social media.

Table 8: Regression Analysis - Predicting Social Engagement from Social
Media Usage

Predictor Variable B Std. Error Beta(B) t p-value
Constant 1.35 0.21 - 6.43 0.000
Social Media Usage 0.52 0.05 0.58 10.40 0.000**

R2 =0.336 | F(1, 598) = 108.16, p < 0.001

The regression model shows that social media use is a significant predictor of social
engagement among university students (0.58, p < 0.001). Social media use explains
approximately 33.6 percent of the variation in social engagement (R 2 = 0.336), which is a
strong predictive relationship.

Discussion

The results of the research will be of great use in knowing the importance of social media
in promoting collaborative learning and social interaction among the students of the
universities of Punjab in Pakistan. The information reveals that the social media use is
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very frequent among students given that the most commonly used applications are
WhatsApp, YouTube, and Instagram. It correlates with the results of the study conducted
by Al-Rahmi et al. (2018), who reported that the use of WhatsApp and similar apps is a
vital element of communication and collaboration in terms of academics within a
university. The research presents the facts that the students are also using social media as
the source of entertainment and meaningful academic and social communication. Most of
the students showed moderate use of social media as they spent 2-4 hours per day. Such
usage pattern is positively linked with the reported experiences of students on
collaborative learning and interaction.

These findings are corroborated with the findings of research by Manca and
Ranieri (2016) that stated that social media has developed digital places through which
learners can engage, communicate and solve issues that are not traditionally possible in a
learning classroom. The students appreciated the aspects of collaborative learning
(including communication, teamwork, and active listening), having the overall scores
higher than 3.8. This indicates towards the argument that social sites create a favorable
setting to acquire social and academic skills (Tess, 2013; Hashmi et al., 2025).

In fact, the communication rating is comparatively high, which is why the social
media has filled the gap between students, so that they are always able to talk to each
other and collaborate on academic projects. Conversely, some dimensions of
collaborative learning had relatively low scores in the mean, like the conflict resolution
and leadership, which can indicate the inefficiency of some of the dimensions to develop
in a virtual setting. These results are supported by findings of Hrastinski (2009) who
found out that online-based platforms are effective when it comes to facilitating task-
based communication but fail to perform well in more complicated leadership or conflict
management communicative activities. In the case of social engagement, the statistics
indicate that the relationships among peers and the interest to participate in the process
were quite impressive.

The aspect implies that social media increases the feelings of belonging and
inclination to be involved in academic life and social life among students. Such finding
corresponds with that of Junco (2012) that observed the more frequently a social media is
used, the closer a person has social connections with peers, and the more the student
participation. Nevertheless, there is a relatively lower average of mean scores in student-
teacher relationships, which reveals that, whereas peer-to-peer interaction gains socially
by the use of the social media, the same does not apply to the formal academic
relationships.

The gap can be attributed to the boundary of the social media as a tool in
professional communication or the absence of institutional support of faculty-student
engagement in the digital environment. The demographic analysis showed the significant
difference in the factors gender type of university, CGPA and the department of students
using the social media and regarding the effects of the social media on the learning and
engagement. The students of the female gender performed better in collaborative
learning implying that they could be more oriented towards group interaction and
scholarly debate on social sites. This confirms the results of Madge et al. (2009) who
discovered that female students tend to use social media in manner that stimulates
academic collaboration. The same can be said about the students of private universities,
who were more engaged than the students of the public universities which could indicate
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the difference in access to technology, digital literacy, or the university culture.

The analysis of regression demonstrated that the use of social media has the strong
positive relationship with collaborative learning (r = 0.62) and social engagement (r =
0.58). It means that the level of the student interaction and collaboration in learning will
go up as the level of social media is used. Such findings are supportive to constructivist
learning theory according to which the students should be given opportunities to learn in
an active and social manner and by implementing collaborative tools (Vygotsky, 1978;
Hashmi et al., 2025).

Media sites such as WhatsApp and Instagram enable students to give feedback,
share ideas, as well as ask questions that are the principal aspects of collaborative
learning. Also, the fact that the usage of social media predictions of social engagements,
presented in terms of regression (R 2 = 0.336) proves the inability to reduce the usage of
online communication tools to an adjunct and should be considered to be in the center of
the experiences of students in high education. It confirms the discovery that Rambe (2012)
made, according to which social media may play the role of a socio-academic transition,
between the formal learning context and informal peer groups and, therefore, facilitate
not only the educational process, but also the social experience. There are also some
issues apparent in the findings but not too prominent. Leadership and conflict resolution
are also not its highest-rated matters, which means that students are actively present in
social media but do not form the higher order social or management skills. It is a gap that
implies that there should be more systematic incorporation of collaborative work in the
digital settings.

Researchers have cautioned against the excessive and unfocused use of social
media that may bring about distractions and lack of depth in the social and academic
lives and results, which is similar as to what Kirschner and Karpinski (2010) wrote about.
The restrictions of the student-teacher interaction should also be settled. Having
obtained moderate scores in the area, one can see that there is a possibility that teachers
have not fully used social media in terms of mentoring or academic assistance. The fact is
repeated by Deng and Tavares (2013) who noticed that teachers tend to perceive social
media as being rather casual and do not use the latter to communicate with students. The
only solution can help to bridge this gap and improve communications in the academic
area and the general student satisfaction.

Speaking of its practical implications, the work recommends that schools and
other learning institutions understating the relevance of social media in learning and
interaction. Educators and administrators are supposed to develop social media in the
curriculum design, group work and academic counselling systems. Policies are to be
established so that the proper and efficient application of these platforms in education
could be conducted. They can have training programs that will enable the faculty and the
student to have digital collaboration skills which involve leadership, management of
conflicts, and academic professionalism. To sum up, the present research reveals that
social media is a potent tool that promotes collaborative learning and social interaction
among the students of universities.

The findings confirm that it has positive effects in encouraging communication,
peer bonding, teamwork and academic involvement. Nevertheless, the need to overcome
certain issues like less involvement of teachers and improper development of a leadership
on a digital platform should be resolved. Remaining research areas are the methods of
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improving the penetrability of social media in formal academia, focusing on ways of fully
capturing the educational potential of this platform, and minimizing the dangers in the
distraction and pmanagement of superficial academic contact. The role of social media in
learning and engagement in students will always be a burning question to a higher
education industry that continues to go digital.
Conclusion
In conclusion, this study highlights that social media plays a significant role in enhancing
collaborative learning and social engagement among university students. Students
actively use platforms like WhatsApp and Instagram to communicate, share academic
content, and build peer relationships. While social media positively influences teamwork,
communication, and student participation, areas like leadership and student-teacher
interaction remain underdeveloped. Universities should promote guided and purposeful
use of social media to maximize its educational benefits and address its limitations.

Recommendations

e Encourage teachers to integrate social media tools into academic activities for better

student-teacher interaction.

e Conduct training sessions for students on effective and responsible use of social

media for learning.

e Promote group assignments using social platforms to strengthen collaborative skills

like teamwork and communication.

e Develop institutional policies that support the academic use of social media while

minimizing distractions.

¢ Include leadership and conflict resolution tasks in online group activities to enhance

higher-order social skills.

References

Abbasi, S. (2020). Digital transformation and mobile learning in Pakistani higher
education. Journal of Educational Technology and Development.

Abid, G., Shaikh, S., Asif, M. F., Elah, N. S., Anwar, A., & Butt, G. T. H. (2021). Influence of
perceived organizational support on job satisfaction: Role of proactive personality
and thriving. International Journal Entrepreneurship. 25, 1-11.

Ali, M., Haolader, F. A., & Muhammad, K. (2013). The Role of ICT in the Enhancement of
Teaching and Learning in Higher Education. International Journal of Engineering and
Technology, 3(12), 1-10.

Alj, S, Asif, M. F.,, Khan, M. K., Fatima, N., Safdar, H., & Lassi, Z. S. (2020). Moderating role
of husband’s education and their employment on female labor force participation in
Pakistan. Ilkogretim Online, 19(4), 5265-5276.

Ali, S., Ibrahim, M., Asif, M. F., Zaman, Q., & Afridi, J. R. (2024). The Interactional Effect of
Women'’s Education and Area of Residence on Female Labor Force Participation in
Pakistan. Bulletin of Business and Economics (BBE), 13(3), 492-499.

Al-Rahmi, W. M., Othman, M. S., & Yusuf, L. M. (2015). The role of social media for
collaborative learning to improve academic performance of students and researchers
in Malaysian higher education. International Review of Research in Open and
Distributed Learning, 16(4).

Al-Rahmi, W. M., Othman, M. S., & Yusuf, L. M. (2018). Exploring the factors that affect
student satisfaction through social media in Malaysian higher education. Education
and Information Technologies, 23(2), 605-623.

Name of Publisher: KNOWLEDGE KEY RESEARCH INSTITUTE 31

https://socialsignsreivew.com/index.php/12/f


https://socialsignsreivew.com/index.php/12/f

Vol. 3 No. 7 (2025) ‘
o ° o g ;;\ Y l
Journal of Social Signs Review ()
]’ouma.lfocial
Online ISSN Print ISSN

| 3006-4651 ‘ 3006-466X

Asif, M. F.,, Afridi, J. R., Rafique, T., Mehmood, K., & Muhammad, L. (2023). Moderated
mediation mechanism of family motivation on work engagement. Sarhad Journal of
Management Sciences, 9(1).

Asif, M. F,, Mirza, U. K., Khan, A. H,, Asif, M. Z., Riaz, S., & Ahmed, S. (2017). Job
satisfaction: Antecedent and consequences. Bulletin of Business and Economics
(BBE), 6(4), 185-194.

Asim, J., Ahmed, A., Asif, M. F.,, & Afridi, J. R. (2021). Sports sentiments and financial
markets: Shadenfreude in rivalry of India and Pakistan. Sarhad Journal of
Management Sciences, 7(1).

Atiner Conference Paper.

Australasian Journal of Educational Technology, 28(2), 295-314.

Bandura, A. (1977). Social Learning Theory. Englewood Cliffs, NJ: Prentice Hall.

Blaschke, L. M., Porto, S., & Kurtz, G. (2010). Using social media to engage and develop
online learners. Research in Learning Technology.

Cambridge, MA: Harvard University Press.

Chein, N.-S,, Jie, D., & Choo, W.-L. (2021). Social media use and e-learning during
COVID-19.

Chen, J., Ramsay, S., & Liao, P. (2021). Intrinsic motivation as a mediator in social media-
enhanced learning. Computers & Education.

Clark, M. (2022). The social consequences of the information civilization: Cyber risks to
youth in the digital age. Journal of Policy Options, 5(2), 20-27.

Das, N. (2022). The role of youth entrepreneurship in economic growth and social
inclusion in India. Journal of Policy Options, 5(1), 22-29.

Deng, L., & Tavares, N. J. (2013). From Moodle to Facebook: Exploring students’ motivation
and experiences in online communities. Computers & Education, 68, 167-176.

Elahi, A. R., Ahmed, A., Majid, S., & Asif, M. F. (2021). Critical factors associated with the
access to bank credit: An exploratory study. Humanities and Social Sciences
Reviews, 9(3), 135-144.

Fan, W.,, & Igbal, M. (2022). Economic, Social, and Environmental Determinants of
Automotive Industry Competitiveness. Journal of Energy and Environmental Policy
Options, 5(4), 36-43.

Hashmi, M. S., Anum, L., & Malik, A. (2025). Healthcare as a service supply chain: The
nexus of health information technology and management capability with mediating
role of operational flexibility. Contemporary Journal of Social Science Review, 3(1),
1758-1771.

Hashmi, M. S., Asif, M. F,, and Gohar, D. M. (2025). Does Sustainability Make financial
sense in the context of the UN Sustainable Development Goals?. Policy Journal of
Social Science Review. 3(1), 310-319.

Hrastinski, S. (2009). A theory of online learning as online participation. Computers &
Education, 52(1), 78-82.

Jerome, J. (2019). The mediating role of consumer brand engagement in social media
marketing and brand equity. Journal of Policy Options, 2(4), 183-199.

Johnson, D. W.; & Johnson, R. T. (2009). Elements of cooperative learning. Journal of
Education Psychology, 101(3), 420-429.

Junco, R. (2012). The relationship between frequency of Facebook use, participation in
Facebook activities, and student engagement. Computers & Education, 58(1), 162-171.

Name of Publisher: KNOWLEDGE KEY RESEARCH INSTITUTE 32

https://socialsignsreivew.com/index.php/12/f


https://socialsignsreivew.com/index.php/12/f

Vol. 3 No. 7 (2025) ‘
o ° o g ;;\ Y l
Journal of Social Signs Review ()
]’ouma.lfocial
Online ISSN Print ISSN

| 3006-4651 ‘ 3006-466X

Junco, R., Heiberger, G., & Loken, E. (2011). The effect of Twitter use on college student
engagement. Computers & Education, 56(2), 411-418.

Khalid, U,, Ali, A., & Audi, M. (2025). Understanding Borrowing Behaviour in the EU: The
Role of Mobile Payments, Financial Literacy, and Financial Access. Annual
Methodological Archive Research Review, 3(5), 41-66.

Khan, S. A., Yasmeen, T., Zaid, R., Batool, T. A., Hussain, A. K., & Riaz, A. (2025). The
impact of social media on creativity and collaborative learning in higher education: A
student’s perspective. Critical Review of Social Sciences Studies, 3(1).

Kirschner, P. A., & Karpinski, A. C. (2010). Facebook and academic performance.
Computers in Human Behavior, 26(6), 1237-1245.

Laal, M., & Ghodsi, S. M. (2012). Benefits of collaborative learning. Procedia-Social and
Behavioral Sciences, 31, 486-490.

Labeeque, A., & Sanaullah, A. (2019). Towards inclusive economic growth: Synthesizing
strategies for social inclusion in development. Journal of Policy Options, 2(2), 77-95.

Liu, X., Zaigham, S., Rashid, F., & Bilal, M. (2022). Social media-based collaborative
learning effects on student performance with moderating role of academic self-
efficacy. Journal of Learning Analytics.

Luo, J., Naiduy, S. S., & Ahmad, A. (2025). Project-based learning through social media: A
systematic review. Educational Technology & Society.

Madge, C., Meek, J., Wellens, J., & Hooley, T. (2009). Facebook, social integration and
informal learning at university: 'It is more for socialising and talking to friends about
work than for actually doing work'. Learning, Media and Technology, 34(2), 141-155.

Mahmud, M. M., Fatima, T., Lashari, T. A., & Waheed, Z. (2023). Impact of Web 2.0 on 21st-
century skills of EFL learners in Pakistan. Education Sciences, 13(4), 384.

Malaysian Journal of Educational Technology.

Manca, S., & Ranieri, M. (2016). Facebook and the others. Potentials and obstacles of social
media for teaching in higher education. Computers & Education, 95, 216—-230.

Marc, A., Ahmad, K., Poulin, M., & Ali, A. (2025). From Globalization to Innovation:
Investigating the impact of R&D, Internet Penetration, and Economic Factors on
Digitalization in BRICS. University Library of Munich, Germany.

Nkegbe, F., & Abor, Y. (2023). The role of social media in enhancing customer engagement
and brand loyalty. Journal of Policy Options, 6(3), 26-34.

Qaiser, N., Sattar, N., Arshi, S., Asif, M. F., & Afridi, J. R. (2021). Impact of thriving on job
performance, positive health and turnover intention: Consequences of thriving at
workplace. International Journal of Information, Business and Management, 13(2),
97-107.

Rafique, T., Asif, M. F.,, Afridi, ]. R., Rehman, N. U., & Mahmood, K. (2020). Credibility of
social networking sites: Impact on organizational attraction in recruitment
filed. Sarhad Journal of Management Sciences, 6(2), 279-294.

Rambe, P. (2012). Critical discourse analysis of collaborative engagement in Facebook
postings.

Saijo, E. (2022). Understanding the role of social capital in promoting knowledge-based
growth in Europe. Journal of Policy Options, 5(4), 1-7.

Shah, S., & Kanwal, R. (2021). Understanding crime dynamics: Social and demographic
influences in Punjab, Pakistan. Journal of Business and Economic Options, 4(3), 30-
38.

Name of Publisher: KNOWLEDGE KEY RESEARCH INSTITUTE 33

https://socialsignsreivew.com/index.php/12/f


https://socialsignsreivew.com/index.php/12/f

Vol. 3 No. 7 (2025) ‘
° ° ° ; ;;\ \ l
Journal of Social Signs Review (D)
]’ou.rna.lfocial
Online ISSN Print ISSN

| 3006-4651 ‘ 3006-466X

Shah, Z. A., & Igbal, A. (2025). Education as Commodity: Parental Expectations,
Institutional Interests, and the Crisis of Learner Agency in Pakistan. Journal of Policy
Options, 8(2), 27-36.

Situngkir, H. (2024). The Role of Corporate Social Responsibility in Enhancing Company
Value: Evidence from Sustainable Companies. Journal of Energy and Environmental
Policy Options, 7(2), 17-27.

Soomro, S. S., Soomro, A. B., Bhatti, T., & Gulzar, Y. (2022). Gender-wise perception of
students towards blended learning in higher education: Pakistan. arXiv.

Tess, P. A. (2013). The role of social media in higher education classes (real and virtual)-A
literature review. Computers in Human Behavior, 29(5), A6o-A68.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes.

Yasir, A., Abid, G., Afridi, J. H., Elahi, N. S, & Asif, M. F. (2021). Social media
communication and behavioral intention of customers in hospitality industry: The
mediating role of customer satisfaction. International Journal Entrepreneurship. 25,
1-14.

Zafar, B., & Younis, M. (2020). Social Media Influence on Consumer Behavior Insights from
Supermarket Shoppers in Lahore. Journal of Business and Economic Options, 3(2),
65-71.

Zafar, R., Abid, G., Rehmat, M., Ali, M., Hassan, Q., & Asif, M. F. (2022). So hard to say
goodbye: Impact of punitive supervision on turnover intention. Total Quality
Management & Business Excellence, 33(5-6), 614-636.

Zivcakova, L., & Wood, E. (2012). Students’ natural use of technologies during classroom
lectures.

Name of Publisher: KNOWLEDGE KEY RESEARCH INSTITUTE 34

https://socialsignsreivew.com/index.php/12/f


https://socialsignsreivew.com/index.php/12/f

	Research Objectives
	Research Questions
	Literature Review
	Social Media and Social Engagement
	Theoretical Perspectives: Constructivism, Social Learning, and Limitations
	Theoretical Framework
	Results
	The results of the study are as given below.
	Table 1: Frequency of Social Media Platform Usage among University Students (n = 300)
	Table 2: Intensity of Social Media Usage (Hours per Day)
	Table 3: Effect of Social Media on Collaborative Learning (Descriptive Statistics)
	Table 4: Effect of Social Media on Social Engagement
	Table 5: Differences in Social Media Impact based on Demographics
	Table 6: Correlation between Social Media Use and Collaborative Learning & Social Engagement
	Table 7: Gender-wise Comparison of Collaborative Learning Scores
	Table 8: Regression Analysis – Predicting Social Engagement from Social Media Usage
	Discussion
	Conclusion
	Recommendations
	References

