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Abstract 

The purpose of the study was to examine the relation among authentic leadership, 

sense of power and personality traits of school teachers of less-privileged areas of 

Karachi, Pakistan. 200 school teachers (100 men and 100 women) from private and 

public sector participated, with the age range of 21 to 40 years with mean age of  

(M=29.30). Data collected through a survey method by using questionnaires, Ten 

Items Personality Inventory (TIPI), Self-Report version of Authentic Leadership 

Questionnaire (16- items) and English version of Personal Sense of Power Scale (8-

items). The results showed that authentic leadership was significantly related with 

extraversion (r = 0.139, p =< 0.05) conscientiousness (r = 0.202, p =< 0.004) and 

openness to experience (r = 0.191, p = <0.007). Insignificant relation found with 

agreeableness (r = 0.09, p => 0.181) and emotional stability (r = 0.83, p => 0.241) 

personality traits. Further, authentic leadership is insignificantly related to a sense 

of power (r = 0.118, p > = 0.095). Interestingly, findings suggested that female 

teachers possess slightly high authentic leadership (M=57. 14) and sense of power 

(M=4.46) than male teachers   (M = 56.82, 4.27). The findings of the study have 

practical implications in academics that teachers should be recruited after 

assessing their personality traits and authentic leadership qualities for the students 

and schools’ development.  

Keywords:  Authentic leadership, personality traits, sense of power, school 

teachers of less-privileged areas of Karachi.  
Introduction  

The education system has the responsibility of developing societies and countries. 

It is only possible when we educate our young generation in a developing manner. 

By educating children, we can change our identities, customs, and civilization but 
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these modifications can happen according to time, situation and need. However, 

forming new habits, behaviors and learning new things depends upon education. 

Moreover, teachers and teaching ways are important among other factors that are 

liable for learning including teacher's values, opinions, behaviors, ethics/moral, 

attitudes and these are the dynamics of teacher’s personality and leadership style. 

These two important factors of teachers play a key role in building a student's 

personality and development (Saeed, 2019). Similarly, Parks-Leduc et al. (2015) 

highlighted that values, opinions, attitudes are associated with personality that 

designs the behaviors of individuals.  

Arceno et al. (2019) stated, whenever we talk about the roles and duties of 

teachers in the classroom it comes to mind that they are responsible for designing 

lessons and completing them, monitoring, regulating student’s progress and 

classroom environment. Now, this idea must be given up that they are only 

responsible for communicating a specific part of knowledge because we need those 

teachers who are able to induce critical thinking, problem solving ability and 

communication skills in students which help in preparing them for a wide range 

of careers. To deal with the complicated education system, a teacher's personality 

plays an important role in creating different scenarios in the classroom and their 

authentic leadership quality will enhance the awareness, morality, better decision 

making and clarity of relations with others. In addition, Johnson and LaBelle 

(2017a) discovered that students mostly pay attention to those teachers who are 

genuine and authentic in teaching. 

Authentic leadership has become popularized and deliberately useful for 

teaching since late 1999 and early 2000’s (Gardner et al., 2011) and in the era of 

renovation and modification through quick changes, it has become a need of 

educational institutes. Similarly, Shokooh et al. (2015) explained that authentic 

leadership becomes the basic need of the current leadership situation.  

Warszewska-Makuch et al. (2015) argued that a teacher's self is the center of great 

teaching, through the process of authentic leadership they can discover, 

understand themselves and their thoughtfulness towards others. By practicing 

authentic leadership, teachers can identify themselves and use it in teaching 

(Dirkx, 2006) and for successful teaching, authenticity of teachers and 

consciousness are proved as important elements (Cranton & Carusetta, 2004).  

Moreover, Qureshi and Aziz (2018) enlighten that school leadership plays 

vital role in emerging intellectual ability with technical and academic skills in 

students because schools considered as first learning institution which develop the 

base of learners that makes them able to serve in society later on and such 

development or improvements of students are based on teacher’s authentic 

leadership. In addition, it is believed that gender is playing an important role in 

determining the characteristics of leadership (Ayman & Korabik, 2010). Not 

surprisingly, it has been suggested that dynamics and results of authentic 

leadership are influenced by gender of leaders (Christo-Baker and Wilbur, 2017; 
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Kapasi et al., 2016; Liu et al., 2015) but discussion on leader’s gender, not 

frequently covered in study on leadership in education (Banks, 2000; Blacksmore, 

2013).   

Next to it, leadership is a complicated and complex responsibility that is 

considered to be incomplete without power which is the basic element for 

governing this responsibility. Lumby (2018) claimed that the use of power in 

leadership at higher education levels has many forms and it makes leaders able to 

work efficiently. Moreover, leaders need to enhance their self-awareness that 

encourages them to make decisions which sound ethical about the use of power. 

Similarly, Hatcher (2005) discussed that for school teachers, leadership is a source 

of achieving democratic schools and found a relation between leadership and 

power to govern it with the self-management of teachers. Nevertheless, theory of 

Attachment, based on the assumptions that personal power of leaders work as a 

bridge between leadership and actions of followers while followers' moral and 

ethical identification lying a mediating role in between these two (Bowlby, 1969). 

Mostly and usually or whereas, we associate power with certain positions 

like king, president, boss, parents, principal, teachers and many others but in 

social psychology it is challenging to define it. However, Keltner, Gruenfeld and 

Anderson (2003) defined power as an ability to influence or control any event. 

Interestingly, the idea of relation between authentic leadership and power 

originates by Chong et al. (2013) and Gardner et al. (2005). In addition to this 

phenomenon of power, the new concept of personal sense of power introduced 

and defined as an inner state of a person or individual’s perception of how greatly 

he/she is able to impact others (Galinsky et al., 2003) which comes from 

individual’s sureness on their skills to influence on others (Anderson et al., 2012; 

Tost et al., 2013). In extension of this new concept Keltner et al. (2003) and 

Anderson & Galinsky (2006) explained that the high perception of power conveys 

progressive change such as confidence and hopefulness. Furthermore, a personal 

sense of power can impact a person's emotions, thoughtfulness and activities. In 

order to lead, one must persuade others to temporarily set aside and should 

practice coordinated and goal oriented activity (Keltner & Gruenfeld, 2006).  

Another aspect of teachers that plays a great role in making a pleasurable 

and learning classroom environment is their personality traits. Shah et al. (2021) 

stated that teacher’s belief, commitments, boldness, self -awareness and ethical 

standards are important traits of their personality among other traits that have an 

impact on society. These qualities and traits exhibit when exposed to certain 

situations. Moreover, the idea of teacher’s personalities has gained popularity after 

the establishment of the National Council for Accreditation of Teachers (NCATE). 

This council works to advance teacher’s education, instructors training which 

requires all necessary abilities and believed to increase morality in society through 

such initiative (Liston et al., 2009). 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 16 

Further, these traits are defined as a noticeable manner to understand the behavior 

of individuals (Nelson & Quick, 2015) and determinant of incentives and 

improvement with time (Moghtader & Zadeh, 2016). Additionally, Ibad (2018) 

discussed the importance of personality traits of teachers if we aimed to improve 

the quality of teaching in Pakistan. It is only possible when we assess the teachers. 

In addition, a student's evaluation of a teacher would help to improve the way of 

teaching. Moreover, the substitution of “effective and ineffective teaching with 

effective and ineffective teachers” were explained and these ideas and deeds come 

from the surrounding where the teacher works and the surrounding rest on the 

personality traits of teachers. 

Enlightened to this every action, behavior performed or done by an 

individual is a part of personality, Liang (2017) stated that leaders personality help 

in acquiring some qualities such as integrity, transparency, confidence, empathy, 

purpose and innovation. In a support to the exhibition of authentic leadership and 

use of personal power directly associated with personality, Curtis et al. (2011) 

claimed a leader influenced by a leader's clear communication, being personable, 

management, motivation, relational attribution that comes under the human 

specific traits like extraversion and openness. Moreover, these traits showed 

influence on a person's personality that helps in achieving certain positions by use 

of power. However, it clarifies that it shows significant relation but despite of this 

information, insufficient literature found on school teachers which is envisioned 

to probe deeply. 

Research Objectives  

Teachers are the roots and pillars of the education system; they must possess  

knowledge, skills and life experiences that develop effective and authentic 

students and leaders for the future. For this purpose they must be an authentic 

leader itself. Johnson and LaBelle (2017) explained that a teacher's authenticity 

meant to be attentive/alert, accessible, competent, effective, and love to work hard 

which is positively related to student’s development.  However, Michael et al. 

(2012) discovered that one of the responsibilities of a teacher as leader is to set a 

goal for a particular purpose and power makes leaders aim-centered and makes 

ways for attaining the goal.  

Findings of Baig, (2011) explored that Karachi Grammar School was the 

first private school of Karachi which was established in 1847 but in the 1990s, the 

numbers of private schools increased dramatically all over the country and 

insufficient services by government schools was found as a cause of it. In addition, 

there is no standard qualification level and professional training required for 

teachers. Moreover, with these facilities teachers willingly work for a minimum 

amount of salaries and community support is considered as a leading factor 

because of higher chances of achievement. According to Pakistan Education 

Statistics, (2014) about four ninety-seven million gross income was reported by 
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private schools in between the years of 2013-2014 which is about two percent of 

the rural and urban household income. 

So far, Pakistan is a developing country and facing many problems such as 

poverty, corruption, uncertainty and many more. One of the major problems is 

education. Recently the Chairman of HEC raised an issue about university 

education that our education system is not capable of producing good students and 

good citizens as well. He communicated some areas needed to be revised that are 

accountability, quality of education, academic freedom and autonomy to teachers 

Banuri (2021). 

In literature, Research by Saeed (2019) who worked on authentic 

leadership of college and university teachers of Pakistan, found that authentic 

leadership significantly related to the development of students and organization at 

university level and significant difference was found between male and female 

authentic leadership. He also suggested conducting research on authentic 

leadership at basic school level. Furthermore, critical analysis has been done on 

educational problems in Pakistan by Ahmed et al. (2014) he argued on some points 

that are lack of standardization, un-directional education, lack of skilled and 

eminence teachers, non-operational curricula, exploitation, guiding principle, low 

financial plan for education, unresourceful, internal and external impacts and 

system of analysis, poor administration and ineffective management. Therefore, to 

overcome these problems, an authentic teacher as a leader is essential who will 

make students authentic. 

The other thing which catches the attention and is a reason for the topic is, 

the use of unethical practices has been increased in recent years and students 

despite their age, grade and level are highly involved in abusive language, beating 

and taking irrational or contradictory decisions in daily routines. Nevertheless it’s 

showing lack of awareness, lacking of morality and ethics, and balanced processing. 

On account of this Khalid et al. (2016) did qualitative research on students across 

Pakistani culture and highlighted the students claimed that the use of abusive 

language is normal and part of communication and root cause of this disruption 

are family, friends, society and learning institutions from where students get 

education. Similarly Hogan and Ricci (2019) stated the use of abusive language by 

male teachers is common and it has a significant negative impact on students' 

learning. If teachers practice the qualities of authentic leadership at school level, 

individuals can learn morality, ethics and balanced processing. These 

characteristics can be changed in children if they get knowledge at an initial level 

from their teachers, this is how teachers can design and develop the future. 

Authentic leadership and sense of power are relatively new concepts that 

have been proposed in the last two decades. In recent years since 2000’s, a lot of 

research has been conducted on authentic leadership, personality traits and 

personal sense of power in institutes, organizations and many other areas of 

different countries. Scholars conducted much research with these variables in 
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different fields as compared to academic areas. According to current information, 

in Pakistan there are few researches that have been conducted in academic areas 

and mostly based on the principal's authentic leadership style and number of 

researches on teacher’s personality, leadership style and personal sense of power, 

Therefore, it is important to study the relation between these variables. 

The aim and objectives of this study is to exploring the core dimensions of 

authentic leadership (self-awareness, balance processing, relational transparency 

and moral/ethical perspective), personality traits (extroversion, agreeableness, 

conscientiousness, openness to experience and emotional stability) and analyzing 

the personal sense of power in school teachers. Therefore, the purpose of this 

study is to enlighten the relation between these three variables in school teachers 

as literature hasn’t given much scope to this topic in school’s teachers of Karachi. 

Hypotheses 

Hypothesis 1 

Authentic leadership of school teachers would be related to different personality 

traits (extroversion, agreeableness, conscientiousness, emotional stability and 

openness to experience 

Hypothesis 2 

Authentic leadership of school teachers would be related to their sense of power. 

Hypothesis 3 

Male and female teachers of school would be different in practicing authentic 

leadership  

Hypothesis 4 

There would be a difference in sense of power between male and female school 

teachers. 

Method 

Participants  

School teachers were selected from private and government sectors of less-

privileged areas of Karachi, Pakistan. Targeted sample consisted of 100 male and 

100 female teachers. The teachers were from primary and secondary level schools 

that lied in between the age range of 21 to 40 years.  

  This research only included school’s teachers. The college, university, 

coaching and tuition teachers were excluded because of the nature and the 

demand of study. Demographic characteristics of research participants included 

names which were kept optional in order to maintain their confidentiality, the age 

range was from 21 to 40 years of age. The gender was included. However there 

was no specific criteria for inclusion for teachers qualification but was categorized 

as certificate and degree holders of matric, intermediate, graduate, masters and 

PhD. Moreover, their marital status was also included whether they are single, 

married or others. The religion was asked as Muslim and non-Muslims without 

specific classification of religion. Further socioeconomic status, family income per 

month and locality/ area were included to make that data collection from urban 
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areas. Similarly  participant’s  mother language, number of  family members, their 

working experience in months or years (fresh or young teachers and experienced 

teachers) and any physical and psychological disturbance if they had, was also 

included in demographics for further analysis whether they may have any effect 

or association with participants main variables with hypothesis. 

Instruments 

Consent form was the first instrument used for the introduction of the study to 

participants, which follows all ethical criteria of research. The consent form 

included title, purpose, age, time duration, confidentiality, voluntary participation 

and email of both participant’s and researcher were mentioned. Demographic 

questions were used for taking personal information of participants. Moreover, 

Scales for measuring the variables were used with the permission of respected 

authority. 

To measure the personality trait Ten Item Personality inventory was used, 

consisting of 5 subscales of extroversion, agreeableness, conscientiousness, 

emotional stability and openness to experience. These items are divided into 5 

actual and 5 reverse items. This likert-type scale ranging from 1 to 7 where 1 
means “disagree strongly”, 2 means “disagree moderately”, 3 means “disagree a 
little”, 4 means neither agree nor disagree”, 5 means “agree a little”, 6 means “agree 
moderately”, and 7 means “agree strongly ”.  Final scores taken after an average of 

two items for each subscale. The psychometric property of the scale reported in a 

convergent and discriminant correlation across big five dimension was .26, 

Cronbach’s alpha reported .57 and test retest reliability .72 whereas the reliability 

of subscales was .77 for extroversion, .71 for agreeableness, .76 for 

conscientiousness, .70 for emotional stability and .62 for openness to experience 

(Gosling et al., 2003). 

Personal sense of power Scale used for measuring the sense of power. The 

original scale was in German language containing 6 items while for this research 

an English translated version of scale was used that has 8 items. Items 1, 3, 5, and 8 

were original and 2, 4, 6 and 7 were reverse items. The scale ranges from 1 to 7 

where 1 means “strongly disagree”, 2 means “disagree”, 3 means “disagree a little”, 
4 means “neither agree nor disagree”, 5 means “agree a little”, 6 means “agree” and 
7 means “strongly agree”.  The reliability and validity of this instrument were 

provided after conducting 5 studies with 4 samples across psychological and socio-

demographic variables, internal consistency and criterion validity. These groups 

represented the relations with others and in specific context, personality traits and 

self-esteem. The reported coefficient alpha reliability was satisfactory in all 4 

groups i.e. .84, .85, .82 and .82 which indicates the internal consistency of the 

scale (Anderson et al., 2012). 

16 items scale for Authentic Leadership Self-Assessment Questionnaire 

developed by “Walumbwa et al. (2008)” were used. It is divided into 4 subscales of 

self-awareness, relational transparency, internalized moral /ethical perspective and 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 20 

balance processing. This likert scale ranges from 1 to 5, where 1 means “strongly 
disagree”, 2 means disagree, 3 means neutral, 4 means agree  and 5 means “strongly 
agree”. The scores of subscale measures by average of items. In psychometric 

properties of the instrument the reported Cronbach’s alpha for subscale was .92 of 

self-awareness, .87 relational transparency, .76, internalized moral /ethical 

perspective and .81 of balance processing whereas overall alpha value was .95. The 

reliable and acceptable internal consistency was .73, .77, .73 and .70 (Walumbwa, 

et al., 2008). 

Design 

This correlational and comparative study is based on a quantitative method. Data 

collection was made through survey form in a physical setting by visiting the 

random and convenient schools.  

Data collected from the targeted school teachers of middle income and less-

privileged areas included Mehmoodabad, Manzoor colony, Ashraf Colony, Azam 

Basti, Landhi, Malir, Korangi, Baloch Colony. The data was also collected from 

Gulshan and Qayyoumabad. First of all, permission was taken from principals. The 

data was collected in a peaceful environment where the purpose of the study was 

communicated. In the second step, the forms were explained from start to end, 

including a consent form in which privacy and confidentiality of their personal 

information and responses were assured. In case of need, data would be shared 

with others for research purposes only. Demographic form, form A (personality 

trait), form B (personal sense of power) and form C (authentic leadership). Most of 

the teachers showed interest in this study and actively participated and took much 

time in understanding and making responses in a better way than expected time 

while some of the teachers refused to participate in research. 

Some of the participants noted the researcher’s email in order to know the 

individual and overall result of the research. Some forms are completed in one face 

to face meeting and some handover to principals, coordinator and receive after 3 

or 4 days and after week. In contrast to this positive response, difficulty was faced 

in the phase of data collection because most of the school principals directly 

refused to provide teachers and data sharing regarding the topic of research and 

most of the teachers did the same. Five forms have been discarded due to the 

missing information and inconsistent marking throughout the form. Therefore, 

data collected with the help of teachers as well as who assist the researcher within 

a period of 2 months. In the last step, the gathered data was analyzed. Relation 

among variables analyzed with Pearson correlation and gender difference of 

variables through independent t-test in SPSS version 22. Moreover, all code of 

conduct and ethics completely followed in this resea 
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Results 

Table 1: Socio Demographic Characteristics of Participants (N=200) 

Characteristic N % 

Age    

21 to 25 59 29.5 

26 to 30 76 38 

31 to 35 25 12.5 

36 to 40 40 20 

Gender       

Male 100 50 

Female 100 50 

Education Level   

Matric 6 3 

Intermediate 54 27 

Graduate 88 44 

Masters 48 24 

PhD 4 2 

Marital Status   

Single 108 54 

Married 89 44.5 

Others 3 1.5 

Family Status   

Nuclear 96 48 

Joint 104 52 

   

Table 1.2: Socio Demographic Characteristic of Participants (N=200) 

Characteristics N % 

Family Member   

1 to 5 65 32.5 

6 to 10 118 59 

11 to 15 17 8.5 

Religion   

Muslim  196 98 

Non-Muslim 4 2 

Locality/Area   

Ashraf Colony 7 3.5 

Azam Basti 19 9.5 

Baloch Colony 13 6.5 

Gulshan 4 2 

Junejo Town 8 4 

Korangi 5 2.5 

Landhi 20 10 
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Lyari 17 8 

Malir 14 7 

Manzoor Colony 44 22 

Mehmoodabad 46 23 

Qayyomabaabad 3 1.5 

Table 1.3: Socio Demographic Characteristic of Participants (N=200)  

Characteristics  N % 

Family Income   

Lower 20 10 

Middle 158 79 

Upper 22 11 

Occupation   

Teacher 200 100 

Employment Status   

Private 196 98 

Government 4 2 

Working Experience 

(month or years) 

  

1 to 9 months 16 8 

1 to 5 years 93 46.5 

6 to 10 years 48 24 

11 to 15 years 27 13.5 

16 to 20 years 13 6.5 

21 to 25 years 3 1.5 

Physical or Psychological 

Disturbance  

  

Yes 57 28.5 

No 143 71.5 

Table 2: Description and Correlation of Variables 

Variables  n M SD 1 2 3 4 5 6 7 

1. AL 200 56.98 7.482 -       

2. EN 200 3.82 1.582 .139* -      

3. AG 200 4.65 1.363 .095 -

.184** 

-     

4. CS 200 4.71 1.526 .202** .038 .181* -    

5. ES 200 3.83 1.551 .083 .036 -

.031 

-

.106 

-   

6. OE 200 4.55 1.513 .191** -.140* .115 .210** -.004 -  

7. SOP 200 4.37 .978 .118 -.005 .096 .085 .205** .028 - 
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Note: AL= Authentic Leadership, EN= Extraversion, AG= Agreeableness, CS= 

Conscientiousness, ES= Emotional Stability, OE= Openness to Experience and 

SOP= Sense of Power. ** P< 0.01, * P < 0.05 at (2-tailed) 

Table 2 shows that at two different significant levels variables correlated 

with each other. Authentic Leadership significantly related with extraversion (r 

= .139,               p < 0.05). Agreeableness trait of personality had no relation (r 

= .095, p > 0.05). The personality trait of conscientiousness highly and significantly 

correlated (r = .202** ,  p < 0.05). Emotional stability trait had no relation (r = .083, 

p > 0.05) and openness to experience trait positively related (r = .191**, p < 0.01). 

However, the second research hypothesis was not confirming that sense of power 

showed no relation with authentic leadership (r = .118, p > 0.05). 

Table 3; Gender Differences in Variables of Participant (N= 200) 

Variables Male Female t(198) P Cohen’s d 

 M SD M SD    

Authentic 

leadership   

56.82 7.382 57.14 7.614 -.302 .763 -.0427 

Sense of Power 4.27 1.062 4.46 .881 -1.377 .170 -.1942 

Note: * p < 0.05 at (2-tailed). 

Table 3 showed the minor differences in both variables. Although the 

research hypothesis was not confirmed but interestingly, notable results were 

obtained that female teachers possess a minor higher value of Authentic 

Leadership (M = 57.14, SD = 7.614) than male teachers (M = 56.82, SD = 7.382). 

Similarly, the slightly high value of Sense of Power reported by female teachers 

(M = 4.46, SD = .881) and male teachers have (M = 4.27, SD = 1.062).  

Discussion 

The aim of study was to discover the relation and gender difference between 

authentic leadership, personality traits and sense of power in school teachers of 

under-privileged areas of Karachi. Its relation and difference with different 

personality traits i.e. extraversion, agreeableness, conscientiousness, emotional 

stability and openness to experience and sense of power of school teachers was 

examined with four hypotheses. 

The first hypothesis was formulated to discover the relation between 

authentic leadership and different personality traits. The finding of this study 

showed that three out of five traits of personality (extroversion, conscientiousness 

and openness to experience) related with a teacher's authentic leadership.  

Teacher’s authentic leadership showed positive and significant relation 

with their extravert personality. Extrovert have outgoing, talkative, cheerful and 

have good long term relation with others also processing abilities which is similar 

to the major qualities of leaders that they are able of engaging people with 

themselves and make team for particular goal achievement, can manage different 
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things in a best way with long term planning, that’s how extravert teachers relates 

with authentic leadership. This allows teachers to enjoy and engage students with 

talkative sessions, social gathering, and making new relations with others (Patrick, 

2011; Avolio & Gardner, 2005). 

According to findings of study, those teachers who have a conscientious 

personality trait have significant and positive relationships with authentic 

leadership. This trait exhibits strong beliefs on norms, rules, values and strictly 

follows them. However, it shows the sameness with the leader's committed nature 

regarding purpose which they get completed with morality and ethics. 

Conscientious teachers are eager to make plans for class working and strictly 

follow them because of the responsibility of this honorable profession (Patrick, 

2011; Avolio & Gardner, 2005). 

Practicing authentic leadership by school teachers showed positive and 

significant relation with openness to experience traits of personality. Teachers 

who have a high rate of this trait have high imaginative power and they tend to be 

involved in exploring the world, experiencing new things. This is closely aligned 

with leaders' qualities through which they have command over their feelings due 

to awareness of their self, strength and weaknesses. They are always ready to take 

challenges or to fight with, to have new experiences (Patrick, 2011; Avolio & 

Gardner, 2005). 

Teachers with an agreeable trait of personality had no relation with 

authentic leadership. However, the agreeableness trait shows sympathy and 

warmness to others, having cooperative and helpful nature and making 

trustworthy relations with others. Although leaders also possess these qualities, 

they are capable of saying no to those things which are not important or can cause 

harm through irrationality. Leaders have consistent nature through which they 

don’t use fakeness or can communicate their thoughts and feelings no matter 

whatever they are with suitable decision making. Authentic teacher shows little 

sympathy towards students without pleasing others and makes decisions with 

having to look over pros and cons of matter (Patrick, 2011; Avolio & Gardner, 

2005). 

Emotional stability is another trait of personality which shows non-

significant relation with authentic leadership of school teachers. This trait is 

characterized as having control over emotions, relationship and interaction. While 

it is slightly different from the qualities of authentic leaders because in practicing 

authenticity they show determinism and presenting their true self to others 

without repressing any of the feelings. Additionally they allow others to perform 

without controlling them as they want (Patrick, 2011; Avolio & Gardner, 2005). 

The concept of authentic leadership in education is relatively new and 

considered as a positive form of leadership which develops psychological 

capacities. However, (Bronti, 2018) reported similar as well as dissimilar results to 

findings of this study. Extraversion and openness to experience were not related 
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which is opposite to this study, conscientiousness significantly or directly related 

which is same to this study and agreeableness or emotional stability were inversely 

related with authentic leadership.  The finding of this study is also supported by 

the result of Shahzad et al. (2020) that authentic leadership is positively predicted 

by extraversion, conscientiousness, agreeableness and openness to experience 

while negatively predicted by emotional stability. 

Another supporting research has been proposed by Damianou et al. (2022), 

discovered the relation of personality trait and authentic leadership in school 

principals with the purpose that school needs some authentic sort of leadership for 

gaging new challenges of the time. The result of their study presents a positive 

relation of authentic leadership with conscientiousness and agreeableness. 

Interestingly, another research has been done on madrasah’s principals on account 

of finding relation between authentic leadership and personality traits and  

highlighted that openness to experience and conscientiousness were positively or 

significantly predictor of authentic leadership (Komariah, 2015). 

The second hypothesis of the study was based on the discovery of relation 

between authentic leadership and sense of power in school teachers but the 

finding suggested that there is no significant relation present between these two 

variables among teachers. However, Chong et al. (2013) defined the association of 

leadership and sense of power. Hence, it was conceptualized that a teacher's 

personal sense of power allows teachers to practice authentic leadership in their 

classroom. Among possible reasons for not having relation between these variables, 

the first one, could be the policies and supervision of heads/principals of schools 

which doesn’t allow teachers to practice power in class.  

Second possible reason could be, data for this study gathered from the 

schools under-privilege areas therefore teachers don't feel empowered because of 

belongingness to middle socioeconomic status. Third reason may be, according to 

analysis, mostly teachers are with intermediate certificates and bachelor’s degrees 

without specialized training degrees, so it possibly affects the teacher’s level of 

confidence and practicing authenticity. Lastly, data collected from primary and 

secondary teachers who were between the age of 21 to 40, it may be the possible 

reason for not having a high sense of power and relation with authentic leadership. 

In this context, Zhou & He (2020) explained that individual sense of power 

allows him/her to think analytically, emerging or critical thinking as well as it 

polishes the creativity level that satisfies their autonomy and competency. 

Similarly, a sense of power regulates the motivation, cooperation and personal 

control in individuals (Yang et al., 2018). In addition, the sense of power allows 

individuals to make decisions through rationality and analyzing the different 

aspects of situations is a prominent part of authentic leadership (Sekscinska and 

Wojciechowska, 2021). Moreover, in one study it was illustrated that primary 

level teachers feel more sense of power than secondary level teachers (Dagna, 

2017).  
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In academic areas the leader’s gender is not widely discussed but it matters a lot in 

authentic leadership (Baker and Wilbur, 2017). Therefore addressing this gap in 

literature, a third hypothesis was formulated to find out the gender difference of 

authentic leadership in school teachers. In this regard, findings suggested that 

there is no significant difference between male and female teacher’s authentic 

leadership. But interestingly, female teachers showed slightly higher mean than 

male teachers. However, gender differences in core aspects of authenticity 

reported as female teachers have slightly high self-awareness and balanced 

processing than male teachers. Further, male and female teachers are equal in 

morality and male teachers have slightly high relational transparency than female 

teachers.  

The possible reasons for this slight difference may be the female managing 

skills because they have multi-tasking abilities.  Females mostly use moral, ethics 

and balancing for handling different matters and look for the best decision out of 

many choices that compose the leader’s authenticity. Findings of this study is 

supported by Avolio et al. (2009) that female leaders more prominently use their 

management skill or execution than male.  

Ding (2021) observed the less work on teacher’s gender as compared to 

other fields. He selected university teachers in different groups categorized as 

teaching and research. His findings suggested that overall there is no gender 

difference in teaching but in the workload of research females have higher scores 

than male. Brunner and Grogan (2007) claims that female leaders devote more 

time to teaching and in class in comparison to male leaders. Also recognized that 

their leadership behavior encompasses their spirituality and decency specially for 

improving the lives of Children. Although the idea of caring intensely appears to 

be a natural leadership element which is not always perceived in such a way.  

In opposition of this finding Kotze and Nel (2017) results are important 

which showed strong and significant gender differences as males are high in 

authentic leadership. (Izhak and Batel, 2020; fang, 2016) they both described the 

same results that male teachers are significantly able of applying authentic 

leadership than female teachers recently, one of the research described an amazing 

finding about teacher’s preferences on gender of leaders that men are mostly 

accepted as leaders than women because of their flexible or directed nature, 

however they are not good in handling other relations (Stigliano, 2021). 

The last hypothesis was, finding the difference of sense of power in male 

and female school teachers. The result highlighted that there is no significant 

difference found between male and female teacher’s personal sense of power. But 

likewise the authentic leadership findings suggested that female teachers are more 

likely to feel a higher sense of power than male teachers at school level. In 

Pakistani culture, it’s a mindset that the most fittest job for females is teaching and 

to be a doctor therefore, the majority of females are present in schools than male 
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that allow them to feel empowered. Furthermore, it’s a safe place for females 

where they can keep their privacy and can feel secure.  

In opposite that male have a low sense of power because it’s a stigma for 

males to be a teacher as it’s associated with feminism. Secondly males are mostly 

demotivated to the low salary packages at school because they are heads of families 

and have responsibility to run the family. Therefore, they may feel low power 

because of minorities at school level. In support of this finding, most importantly, 

Goodwin et al. (2020) suggested that women have less perceived power than men 

to participate in leadership activities, but interestingly they have a high sense of 

power to lead a male committee. 

In summary, the authentic leadership and personality traits reported 

significant and insignificant relation with weak but positive nature. There are not 

many researches have been found on authentic leadership at school level in 

Pakistan as compared to types of leadership. It was conceptualized that teachers' 

own perception about power or sense of power can help in practicing authenticity 

in the classroom where they can present or apply it to the students.  

The most important and noteworthy findings of this study were female 

teachers showing a slightly high rate of authentic leadership and sense of power. 

Some of the possible reasons for these results might be that the schools of these 

under-privileged areas support or entertain female teachers more than male 

teachers. In support of this reason Ranjha et al. (2021) finding is noteworthy, she 

explained that females haven’t gained much attention for educational fields and 

for engaging in leadership in the context of Punjab areas of Pakistan. But now it 

has changed and she works with educational women leaders and their findings 

suggested that in the private sector female teachers showed a high rate of 

transformational leadership which is now present in positive form of authentic 

leadership. 

Third, in the context of a sense of power, the high rate of perceived power 

in female teachers in schools might be supported by their nurturing nature as they 

have more command over child dealing than male. Furthermore it is universally 

accepted that the majority rules and has influence on others therefore the majority 

of female teachers showed a higher sense of power than male teachers in schools. 

This concept was supported by Wood (2012) that however there were no 

significant gender differences in quantitative analysis but through qualitative 

analysis it was concluded that females have more caring and nurturing nature than 

male teachers who possess strict nature at elementary school level. 

Practical Implications of the Research  

In the light of findings, this research has many grateful implications in many areas 

i.e. educational institutes, businesses, organizations, offices and madrasahs. 

● First of all, its implication may apply to heads of schools, institutes and 

organizations to practice authentic leadership in order to increase their 

authenticity which will help in presenting themselves to others and 
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practicing morality. It is also helpful for making better decisions to manage 

crucial situations in the field of academic, administration, management, 

financial etc.  

● It can help in making policies regarding the authentic leadership and in 

empowering the men and women at any level of job performance related 

to some particular personality traits such as extrovert, conscientiousness 

and openness to experience etc.  

● The fruitful findings of this research was, female teachers practice a high 

rate of authenticity as compared to male teachers. This finding will help 

the heads of organizations to provide equal opportunity to women in 

participating leadership roles equally to the men. The Government, 

organizations and educational institutes can help women by empowering 

them. If they allow women to use power in getting equal opportunity 

chances in positions. They possess power to control the behavior of others 

equally to the men.  

● Schools principals and heads of organizations can use personality tests at 

the time of hiring, selecting and recruiting teachers and employees. It will 

help them to induct teachers and employees according to the nature of job 

and subject with extravert, conscientiousness and openness to experience 

traits for the growth and development. 

● The Ministry of Education can make use of it by declaring authentic 

leadership qualities (self-awareness, relational transparency, use of morals 

and sharing information while making decisions) necessary for teachers. It 

could be helpful for developing authenticity in students as well. 

Furthermore, making it a part of content at master’s level of education and 

for a teacher's degree of Bachelors in Education will be helpful for 

development. 

● The findings of the study highlights the important dimensions of authentic 

leadership through having knowledge of self, presenting real self to others, 

balanced processing in relations and use of moral values and ethics. So it 

will help Schools principals and others to design some training programs, 

seminars and workshops for enhancing or practicing authentic leadership 

among teachers and employees.   

● Further, to arrange some awareness programs among teachers and 

employees to polish their extrovert, conscientiousness and openness to 

experience traits of personality that can fosters the growth of schools and 

organizations. Moreover, it spreads the information to avoid or decrease 

the narcissism and agreeableness trait that can cause harm or loss to their 

self and to school’s progress and organizations development. 

Limitation and Future Recommendation 

This study first examined the relation between authentic leadership, personality 

traits and personal sense of power in school teachers of underprivileged areas of 
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Karachi. Although this has interesting findings, it has some limitations and some 

recommendations that can be used for the future on the same topic. 

● The first major limitation, data was school teachers oriented and area 

bound. School teachers were only participants and excluded tuition, 

coaching, colleges and universities teachers of these less-privileged areas. 

Due to these reasons the findings can’t be generalized over other teachers 

and other underprivileged areas or developed areas of Karachi, Pakistan.  

● Second, age specific data means data collected from those teachers who’s in 

between the age range of 21 to 40. If the research allows teachers of any 

age to participate the results might show varied and more interesting 

findings.  

● Third, the researcher didn’t differentiate the primary and secondary 

teachers of schools. Therefore, it is recommended to use the categories of 

primary and secondary teachers in order to check the difference of 

practicing authentic leadership and their sense of power related to 

personality traits. Moreover, the data gathered from both sectors i.e. 

government and private but most of the data collected from private schools. 

Hence, it is concluded from findings that these sectors should be studied 

separately for having amazing results.  

● Fourth, the data is not categorized and analyzed according to experience, 

ethnicity, and areas for assessing the authentic leadership and sense of 

power in teachers in relation with personality traits. Therefore it limits the 

research generalizability. So it’s recommended to use stratified or 

systematic sampling techniques for future use.  

● Similarly, is the use of self-report questionnaires of authentic leadership 

through which teachers rate or report their perceived leadership qualities. 

Therefore, it is recommended to use a subordinate version of an authentic 

leadership question for the verification of the teacher's authenticity. In 

which heads of the school or students rate teachers according to their 

authenticity for getting genuine findings. 

● It’s recommended to organize training programs for teachers to enhance 

their authenticity and empower them. Relatedly should address the 

modification of traits of personality that have impact and influence over 

authenticity.  

● Scholars and researchers should carry out more research in order to 

understand the difference in men and women leadership and their 

perception about power they have as the findings of this research suggests 

the higher authenticity and sense of power in females than male teachers.  

● Further research needed to be conducted in these variables on school 

teachers as well as with students and their performance. Most importantly 

to find those possible factors or variables which influence the sense of 

power and authentic leadership. 
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Conclusion  

This study has examined the relation of authentic leadership with personality 

traits and sense of power in school teachers. It might be a first study in schools of 

under-privileged areas of Karachi. The findings indicated that extraversion, 

conscientiousness and openness to experience correlated while agreeableness and 

emotional stability were not related with authentic leadership. Although other 

hypotheses do not confirm the relation between authentic leadership and sense of 

power, there were no significant gender differences in authentic leadership and 

sense of power as well. But despite this result, an interesting finding was, females 

have scored higher than men in authentic leadership and sense of power. Thus, 

believing in oneself and practicing authenticity can help in providing 

opportunities for personal and professional growth. These findings can be useful 

for supporting researchers in future for conducting studies in academic areas. 

References 

Ahmad, I., Ur Rehman, K., Ali, A., Khan, I., & Khan, F. A. (2014). Critical Analysis 

of the Problems of Education in Pakistan: Possible Solutions. International 
Journal of Evaluation and Research in Education (IJERE), 3(2). 

https://doi.org/10.11591/ijere.v3i2.1805  

Anderson, C., & Galinsky, A. D. (2006). Power, optimism, and risk-taking. 

European Journal of Social Psychology, 36(4), 511–536. 

https://doi.org/10.1002/ejsp.324  

Anderson, C., John, O. P., & Keltner, D. (2012). The Personal Sense of Power. 

Journal of Personality, 80(2), 313–344.                  

https://doi.org/10.1111/j.1467-6494.2011.00734.x  

Arceno, R. A., M. Ag, S. I., & Adamu, T. I. (2019). Assessment on Dimensions of 

Authentic Leadership of College Teachers. PEOPLE: International Journal of 
Social Sciences, 5(1), 205–216. https://doi.org/10.20319/pijss.2019.51.205216  

Avolio, B. J., & Gardner, W. L. (2005). Authentic leadership development: Getting 

to the root of positive forms of leadership. The Leadership Quarterly, 16(3), 

315–338. https://doi.org/10.1016/j.leaqua.2005.03.001  

Avolio, B. J., Gardner, W. L., & Walumbwa, F. O. (2007). Authentic Leadership 
Questionnaire (ALQ) for researchers. Redwood City, CA: Mind Garden.  

Ayman, R., & Korabik, K. (2010). Leadership: Why gender and culture 

matter. American Psychologist, 65(3), 157-

170. https://doi.org/10.1037/a0018806 

Baig, S. (2011). The personal values of school leaders in Pakistan: A contextual 

model of regulation and influence. Journal of Values-Based Leadership.         4 
(2), 26. 

Banks, C. (2000). Gender and race as factors in educational leadership and 

administration. In: Banks JA and Banks CAM (Eds). The Jossey-Bass Reader on 

Educational Leadership (pp. 217–256). San Francisco: Jossey-Bass. 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
https://doi.org/10.11591/ijere.v3i2.1805
https://doi.org/10.1002/ejsp.324
https://doi.org/10.1111/j.1467-6494.2011.00734.x
https://doi.org/10.20319/pijss.2019.51.205216
https://doi.org/10.1016/j.leaqua.2005.03.001
https://doi.org/10.1037/a0018806


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 31 

Banuri, T. (2021, September 7). The Crisis of Quality of Education. International 
The News.  

Blackmore, J. (2013). A feminist critical perspective on educational 

leadership. International Journal of Leadership in Education, 16(2), 139–

154. https://doi.org/10.1080/13603124.2012.754057 

Bowlby, J. (1969). Attachment and Loss: Attachment (2nd Edn). New York: Basic 

Books. 

Brunner, C. C., & Grogan, M. (2007). Women Leading School Systems: 
Uncommon Roads to Fulfillment. Rowman & Littlefield.   

Chong, M. P., Ping Fu, P., & Shang, F. Y. (2013). Relational power and influence 

strategies: a step further in understanding power dynamics. Chinese 
Management Studies, 7(1), 53–73. https://doi.org/10.1108/17506141311307596  

Christo-Baker E. A., & Wilbur, D. S. (2017). Gender, authentic leadership, and 

communication. In: Cunningham CM, Crandall HM and Dare AM (eds) 

Gender, Communication, and the Leadership Gap (pp.111–126). Charlotte: 

Information Age. 

Cranton, P., & Carusetta, E. (2004). Perspectives on Authenticity in 

Teaching. Adult Education Quarterly, 55(1), 5–

22. https://doi.org/10.1177/0741713604268894 

Curtis, E. A., de Vries, J., & Sheerin, F. K. (2011). Developing leadership in nursing: 

exploring core factors. British Journal of Nursing, 20(5), 306–309. 

https://doi.org/10.12968/bjon.2011.20.5.306  

Damianou, E., Gdonteli, K. E., Kakkos, V., Pantazi, D., & Kipreos, G. (2022b). 

Authentic Leadership in Relation to the Five Factor Model of Personality: A 

Study on School Principals in Greece. Universal Journal of Management, 10(2), 

27–37. https://doi.org/10.13189/ujm.2022.100201  

Ding, H. (2021). Gender Differences in Teaching and Research Performance of 

University Teachers Based on Discrete Data Analysis. Discrete Dynamics in 
Nature and Society, 2021, 1–9. https://doi.org/10.1155/2021/5066668 

Dirkx, J. M. (2006). Authenticity and imagination. New Directions for Adult and 
Continuing Education, 2006(111), 27–39. https://doi.org/10.1002/ace.225 

Feng-I, F. (2016). School Principals’ Authentic Leadership and Teachers’ 

Psychological Capital: Teachers’ Perspectives. International Education Studies, 
9(10), 245. https://doi.org/10.5539/ies.v9n10p245  

Galinsky, A. D., Gruenfeld, D. H., & Magee, J. C. (2003). From Power to Action. 

Journal of Personality and Social Psychology, 85(3), 453–466. 

https://doi.org/10.1037/0022-3514.85.3.453 

Gardner, W. L., Avolio, B. J., Luthans, F., May, D. R., & Walumbwa, F. (2005b). 

“Can you see the real me?” A self-based model of authentic leader and 

follower development. The Leadership Quarterly, 16(3), 343–372. 

https://doi.org/10.1016/j.leaqua.2005.03.003  

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
https://doi.org/10.1080/13603124.2012.754057
https://doi.org/10.1108/17506141311307596
https://doi.org/10.1177/0741713604268894
https://doi.org/10.12968/bjon.2011.20.5.306
https://doi.org/10.13189/ujm.2022.100201
https://doi.org/10.1155/2021/5066668
https://doi.org/10.1002/ace.225
https://doi.org/10.5539/ies.v9n10p245
https://doi.org/10.1037/0022-3514.85.3.453
https://doi.org/10.1016/j.leaqua.2005.03.003


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 32 

Gardner, W. L., Cogliser, C. C., Davis, K. M., & Dickens, M. P. (2011). Authentic 

leadership: A review of the literature and research agenda. Leadership 
Quarterly, 22(6), 1120-1145 

Goodwin, R. D., Dodson, S. J., Chen, J. M., & Diekmann, K. A. (2020). Gender, 

Sense of Power, and Desire to Lead: Why Women Don’t “Lean In” to Apply to 

Leadership Groups That Are Majority-Male. Psychology of Women Quarterly, 

44(4), 468–487. https://doi.org/10.1177/0361684320939065 

Hatcher, R. (2005). The distribution of leadership and power in schools. British 
Journal of Sociology of Education, 26(2), 253–

267. https://doi.org/10.1080/0142569042000294200 

Henderson, K. B., & Crawford, J. (2020). Digitally empowered students through 

teacher leadership: The role of authentic leadership. Learning From 
Tasmania, 3(1). 

Hogan, T., & Ricci, C. (2019). Respecting students: Abusive classroom teacher 

verbal behavior. Journal of Pedagogical Research, 3(3), 151–

165. https://doi.org/10.33902/jpr.v3i3.139 

              https://www.mindgarden.com/69-authentic-leadership-questionnaire 

          https://www.thenews.com.pk/print/888790-the-crisis-of-quality-in-
education 

Ibad, F. (2018). Personality and Ability Traits of Teachers: Student Perceptions. 

Journal of Education and Educational Developement, 5(2), 162–177. 

https://files.eric.ed.gov/fulltext/EJ1200261.pdf  

Johnson, Z. D., & LaBelle, S. (2017a). An examination of teacher authenticity in 

the college classroom. Communication Education, 66(4), 423- 

439. https://doi.org/10.1080/03634523.2017.1324167 

Johnson, Z. D., & LaBelle, S. (2017b). An examination of teacher authenticity in 

the college classroom. Communication Education, 66(4), 423–

439. https://doi.org/10.1080/03634523.2017.1324167 

Kapasi, I., Sang, K. J., & Sitko, R. (2016). Gender, authentic leadership and identity: 

Analysis of women leaders’ autobiographies. Gender in Management: An 
International Journal 31(6), 339–358. 

Keltner, D., Gruenfeld, D. H., & Anderson, C. (2003). Power, approach, and 

inhibition. Psychological Review, 110, 265–284.  https://doi.org/10.1037/0033- 

295X.110.2.265 

Khalid, I., Gulzar, S., & Amin, R. U. (2016). Abusive Language: Reasons and 

Consequences. Gomal University Journal of Research, 32(2).  

Komariah, A. (2016). Personality Traits as Predictors of Authentic Leadership. 

Proceedings of the 2015 International Conference on Innovation in 
Engineering and Vocational Education.                         

https://doi.org/10.2991/icieve-15.2016.17 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
https://doi.org/10.1177/0361684320939065
https://doi.org/10.1080/0142569042000294200
https://doi.org/10.33902/jpr.v3i3.139
https://www.mindgarden.com/69-authentic-leadership-questionnaire
https://www.thenews.com.pk/print/888790-the-crisis-of-quality-in-education
https://www.thenews.com.pk/print/888790-the-crisis-of-quality-in-education
https://files.eric.ed.gov/fulltext/EJ1200261.pdf
https://psycnet.apa.org/doi/10.1080/03634523.2017.1324167
https://psycnet.apa.org/doi/10.1080/03634523.2017.1324167
https://doi.org/10.1037/0033-%20295X.110.2.265
https://doi.org/10.1037/0033-%20295X.110.2.265
https://doi.org/10.2991/icieve-15.2016.17


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 33 

Kotzé, M., & Nel, P. (2017). Personal factor effects on authentic leadership. 

Journal of Psychology in Africa, 27(1), 47–53. 

https://doi.org/10.1080/14330237.2016.1268291 

Liang, S. G. (2017). Linking leader authentic personality to employee voice 

behaviour: a multilevel mediation model of authentic leadership development. 

European Journal of Work and Organizational Psychology, 26(3), 434-443. 

http://doi.org/10.1080/1359432X.2017.1293656 

Liston, D., Whitcomb, J., & Borko, H. (2009). The End of Education in Teacher 

Education: Thoughts on Reclaiming the Role of Social Foundations in Teacher 

Education. Journal of Teacher Education, 60(2), 107–111. 

https://doi.org/10.1177/0022487108331004 

Liu, H., Cutcher, L., & Grant, D. (2015b). Doing Authenticity: The Gendered 

Construction of Authentic Leadership. Gender, Work &Amp; 
Organization, 22(3), 237- 255.  https://doi.org/10.1111/gwao.12073  

Lumby, J. (2018). Leadership and power in higher education. Studies in Higher 
Education, 44(9), 1619–1629. https://doi.org/10.1080/03075079.2018.1458221 

McCrae, R.R. & Costa, P.T.(1997). Personality trait structure as a human universal. 

American Psychologist, 52(5), 509. 

Moghtader, S. J., & Zadeh, M. S. M. (2016). The Relationship between Personality 

Dimensions and Legal Power (A Case Study: Youth and Sports of West 

Azerbaijan Province). European Journal of Physical Education and Sports 
Science, 1 (3).  http://dx.doi.org/10.46827/ejpe.v0i0.93 

Nelson, D. L., & Quick, J. N. (2015). Organizational Behavior. Stamford, CT: C 

engage Learning. 

Pakistan Education Statistics (2014). Ministry of Education. Pakistan: Government 

of          Pakistan. 

Parks-Leduc, L., Feldman, G., & Bardi, A. (2015). Personality Traits and Personal 

Values: A Meta-Analysis. Personality and Social Psychology Review, 19(1), 3–

29. https://doi.org/10.1177/1088868314538548 

Patrick, C. L. (2011). Student evaluations of teachings: Effects of the Big Five 

personality traits, grades and the validity hypothesis. Assessment and 
Evaluations in Higher Education, 36(2), 239-249. https://doi.org/10.1111/1467-

6494.00117 

Quraishi, U., & Aziz, F. (2018). An investigation of authentic leadership and 

teachers’ organizational citizenship behavior in secondary schools of Pakistan. 

Cogent Education, 5(1), 1437670. 

https://doi.org/10.1080/2331186X.2018.1437670 

Ranjha, F. A., Pasha, S. & Shah, S. (2021). Do Female Head Teachers in Punjab, 

Pakistan, Receive Sufficient Family Support to Balance Domestic and 

Professional Responsibilities. Journal of Business and Social Review in 
Emerging Economies, 7(1), 167-174. https://doi.org/10.26710/jbsee.v7i1.1593 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
https://doi.org/10.1080/14330237.2016.1268291
http://doi.org/10.1080/1359432X.2017.1293656
https://doi.org/10.1177/0022487108331004
https://doi.org/10.1111/gwao.12073
https://doi.org/10.1080/03075079.2018.1458221
http://dx.doi.org/10.46827/ejpe.v0i0.93
https://doi.org/10.1177/1088868314538548
https://doi.org/10.1111/1467-6494.00117
https://doi.org/10.1111/1467-6494.00117
https://doi.org/10.1080/2331186X.2018.1437670
https://doi.org/10.26710/jbsee.v7i1.1593


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 34 

Saeed, S. (2019). Exploring Authentic Leadership in Relation to Organizational 

Development of Public and Private Sector Universities. Pakistan Research 
Repository. http://prr.hec.gov.pk/jspui/handle/123456789/12357 

Sekscinska, K., & Wojciechowska, R.J. (2021). How Power Influences Decision-

Makers’ Investment Behavior in the Domains of Loss and Gain. International 
Journal of Environmental Research and Public Health, 18(23), 12834. 

https://doi.org/10.3390/ijerph182312834 

Shah, S. H. R., Naveed, S., Nahrio, M., Parhyar, A., & Solangi, A. B. (2021). Effects 

of Teachers Personality on Character Building of Students at Secondary Level 

in Sanghar, Pakistan. Elementary Education Online, 20(6), 608–

619. https://www.ilkogretim-online.org/?mno=89037 

Shahzad, K., Raja, U., & Hashmi, S. D. (2020). Impact of Big Five personality traits 

on authentic leadership. Leadership &Amp; Organization Development 
Journal, 42(2), 208–218. https://doi.org/10.1108/lodj-05-2019-0202 

Shokooh, Z., Pourkiani, M., Moghadam, M. N., & Madadi, M. (2015). Authentic 

Leadership a New Approach to Improve the Effectiveness of Leadership in 

Organization. GMP Review, 16, 50-62.  

Stigliano, Kathleen, "The Teacher Viewpoint: How Administrator Gender Impacts 

Teachers' Perceptions of Effective Building Leadership" (2021). Seton Hall 

University Dissertations and Theses (ETDs). 2947. 

https://scholarship.shu.edu/dissertations/2947 

Tost, L. P., Gino, F., & Larrick, R. P. (2013). When Power Makes Others 

Speechless: The Negative Impact of Leader Power on Team Performance. 

Academy of Management Journal, 56(5), 1465–1486. 

https://doi.org/10.5465/amj.2011.0180 

Walumbwa, F. O., Avolio, B. J., Gardner, W. L., Wernsing, T. S., & Peterson, S. J. 

(2008). Authentic leadership: Development and validation of a theory-based 

measure. Journal of Management, 34(1), 89–

126. https://doi.org/10.1177/0149206307308913 

Warszewska-Makuch, M., Bedyńska, S., & Żołnierczyk-Zreda, D. (2015). 

Authentic leadership, social support and their role in workplace bullying and 

its mental health consequences. International Journal of Occupational Safety 
and Ergonomics, 21(2), 128–

140. https://doi.org/10.1080/10803548.2015.1028230 

Wood, S. (2012). Prone to Progress: Using Personality to Identify Supporters of 

Innovative Social Entrepreneurship. Journal of Public Policy &Amp; 
Marketing, 31(1), 129–141. https://doi.org/10.1509/jppm.11.060  

Yang, C., Liu, Y., & Chen, H. (2018). The Influence of Power Sense on 

Cooperation: The Mediating Effect of Perceived Control and the Moderating 

Effect of Dominance Motivation. Psychology, 09(05), 1065–1080. 

https://doi.org/10.4236/psych.2018.95067 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
http://prr.hec.gov.pk/jspui/handle/123456789/12357
https://doi.org/10.3390/ijerph182312834
https://www.ilkogretim-online.org/?mno=89037
https://doi.org/10.1108/lodj-05-2019-0202
https://scholarship.shu.edu/dissertations/2947
https://doi.org/10.5465/amj.2011.0180
https://psycnet.apa.org/doi/10.1177/0149206307308913
https://doi.org/10.1080/10803548.2015.1028230
https://doi.org/10.1509/jppm.11.060
https://doi.org/10.4236/psych.2018.95067


Journal of Social Signs Review 
Print ISSN: 3006-4651 

Online ISSN: 3006-466X 

 

 35 

Zhou, H., & He, H. (2020). Exploring Role of Personal Sense of Power in 

Facilitation of Employee Creativity: A Dual Mediation Model Based on the 

Derivative View of Self-Determination Theory. Psychology Research and 
Behavior Management, 13, 517–527. https://doi.org/10.2147/prbm.s257201  

 

 

https://portal.issn.org/resource/ISSN/3006-4651
https://portal.issn.org/resource/ISSN/3006-466X
https://doi.org/10.2147/prbm.s257201

	Introduction
	Research Objectives
	Hypotheses
	Hypothesis 1
	Hypothesis 2
	Hypothesis 3
	Hypothesis 4

	Method
	Participants
	Instruments
	Design

	Results
	Table 1: Socio Demographic Characteristics of Participants (N=200)
	Table 1.2: Socio Demographic Characteristic of Participants (N=200)
	Table 1.3: Socio Demographic Characteristic of Participants (N=200)
	Table 2: Description and Correlation of Variables
	Table 3; Gender Differences in Variables of Participant (N= 200)
	Discussion
	Practical Implications of the Research
	Limitation and Future Recommendation
	Conclusion


